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Problem statement

The relevance of evidence-informed teaching is
‘widely recognised but little attention has been paid
§to university teachers’ (UTs) perspectives towards:
evidence-informed practice and their engagement§

‘with educational empirical evidence.

___________________________________________________________________________________________________________________________________________________________

Literature Review

EEIT iIs about integrating research findings with:

professional expertise, and the perspectives of ;

students. To stimulate EIT, it is crucial to understand
university teachers’ disposition towards EIT.

Attitude, challenges and uses

éTo conceptualise teachers’ dispostion towards EIT,
an affective, a cognitive and a behavioral dimension,

gwill be used as a framework.

Research Question

1. What are university teachers’ disposition towards
~ EIT?
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'\ Univariate Tests. M, means; SD, standard deviation.

2. How do teachers with different types of

experience differ in their attitude, challenges and
uses of ET?

Materials & Methods

Quantitative research (online)

« N =126 university teachers

. 6 faculties: FNWI, EB, FGw, FMG, FdR, UMC

4 validated constructs with 28 items, 2 open quest

- 6 - point Likert scale

Open source dataset
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Conclusions and Implications

89 % reported positive attitudes towards EIT, but
82% mentioned to have other priorities than EIT.

decisions on em

oerical evidence.

84% reportec

resource-related
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Univariate Tests. M, means,; SD, standard deviation.
! *n < 0.05.*%*p < 0.01.
e UT’s from ’Other’ faculties report
B P

chaHengesH

towards EIT, with higher challenges at Social and
Behavioral Sciences (SBS)than ‘Other’ faculties.

higher:
knowledge related challenges than from SBS. i

» UT’s with a teaching qualification (BKO) reporté

higher general challenges than those without.

78% deal with EIT less than 2-4 times per year. | Prioritize education at a policy level to ensureé

More than 90% use it to base their educational . ;
'+ Provide a selection and qualified summaries of

adequate resources are made available.

recent findings in educational research.

» Align professionalisation programs to differences.
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