B UNIVERSITY OF AMSTERDAM
“® Economics & Business

" TLC-EB Magazine 2025

Inspiring teaching and

learning innovations

| Expert Q&A on the future of GenAl Rethinking the education cycle
Luuk Terbeek on responsible Al in education: opportunities and Exploring alternative models with Peter van Baalen
challenges
Approved GenAl pilots Formative Teaching Advice

By Stefan Mol, John Gatev and Casper Troost A new personalised approach to teaching development



In this issue Innovating education:
the next step forward

Innovating education: the next step forward 3 I am proud to present this 2025 edition of the TLC-EB Many thanks to our dedicated team and all contributing
magazine that highlights the exciting strides we are making authors who have generously shared their insights and

Our Educational Directors on innovation in teaChing and learning 4 in educational innovation at UvA Economics and Business experiences. Particular gratitude goes to Hakan Korlii

Teaching . learning e N spotlight 6 (EB). P'Iigher educatior? is constal.ltly evolving., and itis and Tiz.ira Rivano, who orchestrated the realisation of the
essential that we remain responsive to emerging trends magazine.

Exploring innovative teaching and learning applications 10 and technologies that enhance student learning and
engagement. I hope you'll find the TLC-EB magazine enjoyable and

Gamification in education 14 inspirational.

g . . - This edition spotlights inspiring educational innovations by

Resp0n31ble Alin education: opportunities and challenges 18 EB’s lecturers, exploring themes such as gamification, the Wilma Jongejan

EB facilities: Innovative teachin gan d learnin g spaces 20 inclusive international classroom, and the transformative Manager, Teaching and Learning Centre EB (TLC-EB)
potential of Generative Al in education. We are also

The Weekly Education Cyc]e; a call for innovation 21 pleased to present some innovative facilities that are
available at EB.

Teaching and learning events and training opportunities 22

Grants for educational innovation 23

;ﬁ mm W &

Colophon

Chief editor: Hakan Korlii, Teaching and Learning Centre, tlc-eb@uva.nl, tlc.uva.nl/article-faculty/eb

:I‘
S -
b -
-

Editorial assistance: Sanne Landhuis and Tiara Rivano, Marketing and Communication, internecommunicatie-eb@uva.nl [ = ,.“_‘ ;’ The TLC-EB is the go-to expertise hub for
Layout and printing Carry Brands. 'f\ H - 7 3 ' ‘f lecturers to share knowledge, enhance
Authors and contributors: Peter van Baalen, John Gatev, Wilma Jongejan, Alex Kuiper, Sumeet Malik, Stefan Mol, Giorgia ' - teaching skills, and innovate education.
Romagnoli, Ward Romp, Luuk Terbeek, Pepijn Trietsch, Casper Troost, Aljaz Ule, Mark van der Veen and Hendrik de With Explore new teaching techniques, tools, and

From left to right: Rasmi Banerjee, Pepijn Trietsch, Hakan Korlii, opportunities to strengthen your lessons
© UvA Economics and Business, Amsterdam 2025 Karin Venetis, Wilma Jongejan, Job Radelaar, Esther van Schaik when designing or renewing your courses.

Inspiring teaching and learning innovations



https://tlc.uva.nl/en/article-category/teacher-stories/?faculty=51
https://tlc.uva.nl/en/article-category/innovation/?faculty=51
https://medewerker.uva.nl/en/economics-and-business/content-secured/az/course-design/course-design-eb.html

C—

Our Educational

Directors on
innovation in

teaching aryfd

learning
“;‘P‘ s 'y

L

v

Mark van der Veen
Director of the Graduate School of Business

I am very proud of the innovations we have introduced

in our teaching over recent years. They reflect our
commitment to providing ever-better education for our
students. These innovations include improvements in
connecting to professional practice, adapting our teaching
for the international classroom, increasing interaction, and
staying updated with new research findings. We're also
addressing the impact of emerging technologies and the
challenges posed by sustainability.

Some of these innovations are bottom-up initiatives, while
others are part of broader, school-wide strategies. For this
issue of the TLC-EB magazine, we are particularly focusing
on innovations related to the opportunities technology
offers.

It is conceptually easy to see the enormous potential of
technologies like Al to support adaptive, personalised
learning paths, offering individualised and extensive
feedback on a scale we are not yet capable of. We can
also envision a blend of online and on-campus learning,
and even imagine the possibility of moving beyond the
traditional thesis format.

The challenge now is to take concrete steps toward both
planned and gradual innovation, while fostering room

for more radical ideas and experimentation. We are
particularly excited to support initiatives like the online
pre-master programme, where a highly committed group
of lecturers is experimenting with the fully online delivery
of the programme. The online pre-master programme is
not only advancing the technology we use and developing
new ways to improve interaction beyond traditional
settings, but it’s also considering the social implications of
these technologies for both students and staff.

Peter van Baalen

Educational Director College of
Economics and Business

Innovation in our economics and business programmes

is a vital component for preparing students to navigate

an increasingly complex and rapidly evolving world.

As traditional models of teaching and learning become
outdated, e.g. the big lecture - tutorial model, we need to
find new models that are effective, efficient, and engaging.
This is a big challenge. The use of new digital technologies
can help us to find these new models. However, this
search for educational innovation must be approached
with care to ensure that it enhances rather than detracts
from the educational experience. It should prioritise the
integration of technology in ways that support pedagogical
goals. In my opinion, fostering meaningful interactions
among students and lecturers should always be the guiding
principle in any educational innovation. This may sound
self-evident, but this is, unfortunately, not always the

case. Still a lot of teaching takes place, e.g. in big lectures,
without meaningful interaction between students and
lecturers. And still, many students think they don’t need to
attend classes and can do all the learning on their own.

About eight years ago, I coined the term the Double Helix
of Teaching and Learning. The two strings, teaching and
learning, spiral around each other. At critical moments,
there are bridges between the two strings, representing
the meaningful interactions between them. Whatever
innovation or technology we want to integrate in our
teaching, we should take care of these bridges between the
string - the meaningful interactions between teaching and
learning.

Ward Romp
Director of the Graduate School of Economics

As Educational Director, I believe innovation in teaching
and learning isn’t just about adopting new tools—it’s

about reimagining how we prepare students to thrive in a
dynamic world. This year, a key focus of this transformation
is the responsible integration of artificial intelligence (AI)
by both students and staff.

For students, Al offers unprecedented opportunities for
personalised learning, creativity, and problem-solving.

It enables them to explore complex concepts and receive
instant feedback. However, these benefits come with the
responsibility to use Al ethically and critically.. Our role is
not just to teach students how to use Al but to help them
evaluate its outputs thoughtfully, fostering a mindset of
inquiry and discernment.

For staff, Al presents a powerful tool to enhance teaching
and streamline administrative processes. It can support
timely feedback, enable more tailored assignments,

and provide valuable insights into student progress. By
reducing administrative burdens, Al allows lecturers

to focus more on mentorship and human connection.
However, professional development is essential to ensure
lecturers have the skills and confidence to integrate

Al effectively and responsibly. Privacy, security, and
responsibility must be at the core of Al adoption. While
progress has been steady, it must accelerate. The UvA’s
recently launched chatbot, which prioritises privacy,

and the implementation of the GenAI Act are steps in the
right direction, providing much-needed clarity on ethical
and legal boundaries. Meanwhile, colleagues are already
leading multiple pilot projects, ranging from small-scale

experiments to soon-to-be large-scale initiatives.
By integrating Al responsibly into teaching and learning,

we can enhance our work as lecturers and prepare students
for a fast-evolving world.
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Teaching and learning

innovations spotlight

How can technology personalise learning? And what
happens when a lecturer takes on an equal role in

the classroom? Pepijn Trietsch shares how adaptive
learning enhances student engagement, while Dr. Giorgia
Romagnoli’s horizontal classroom approach fosters
collaboration. Hendrik de With, known for his innovative
approach to education, discusses his journey and
teaching philosophy.

Enhancing student engagement
with adaptive learning

(£ K

Pepijn Trietsch (Finance) uses adaptive learning in Canvas
to personalise finance courses, boosting student

engagement and improving learning outcomes.

What is adaptive learning, and what drew you to
implement this approach in your teaching?

Adaptive learning uses educational technology to tailor
learning materials and assessments to each student’s
progress. It creates personalised learning paths that

adapt to individual needs, making the learning process
more efficient and targeted. The rapid advancements in
educational technology and Al have significantly enhanced
the potential of adaptive learning, making it a promising
approach to integrate into teaching.

How do mastery paths work and how do they adapt to
individual student performance?

Mastery paths in Canvas guide students through a
progression of learning materials and assessments,

starting from beginner (easy) levels and advancing to more

complex (exam) levels. Students begin with a content
item and a short quiz to assess their understanding.
Based on their performance, the system automatically
determines whether they are ready to advance to the next
level. A passing score unlocks the next stage, offering
more challenging content and assessments. The quizzes
are auto-graded in Canvas, allowing the entire system to
function independently of the instructor while offering
students a clear, adaptive learning pathway.

What changes have you observed in student
engagement?

The mastery paths we've developed are highly engaging,
with around 80% of students who start a path completing
it. While creating these paths does require an initial time
investment from lecturers, the significant increase in
student learning hours makes it worthwhile.

Have you received feedback from students about their
experiences?

Students frequently praise mastery paths in their
evaluations, noting that the structured approach greatly
aids their understanding of challenging topics. Many have
expressed interest in seeing more mastery paths developed
for other course areas.

Are there any plans to expand or refine your use of
adaptive learning tools?

I aim to create more mastery paths for my courses while
encouraging other lecturers to explore this approach. These
paths help students tackle difficult concepts by matching
content to their current level and gradually building their
knowledge and skills. Additionally, while we've successfully
demonstrated the potential of adaptive learning, we plan

to measure its full impact on student learning outcomes.
Gathering this data will provide valuable insights and help
refine the approach further.

What advice would you give other lecturers interested in
experimenting with similar methods?

I would advise lecturers to start by organising their existing
teaching materials - slides, videos, quizzes, etc. - into a
structured mastery path in Canvas. This will allow them to
see firsthand how the system supports both teaching and
student learning. From there, they can identify areas where
adaptive learning can be expanded to enhance its impact.

Horizontal classroom to foster
collaboration

Giorgia Romagnoli’s (Microeconomics) horizontal
classroom approach fosters collaboration, inclusivity,
and student empowerment by positioning

herself as an equal to her students.

What sparked your interest in creating more inclusive
learning environments?

I didn’t explicitly set out with the goal of inclusive learning.
For me, teaching has always been about helping each
student leverage their natural strengths and grow into
good individuals and responsible members of society.

To achieve this, I began by recognising and welcoming
individual differences, which I believe helped students feel
seen and included.

How would you define inclusive education in the context
of your teaching?

For me, inclusive education provides each student with
enough space for self-expression and self-determination,
allowing them to develop in their own unique way. The
main challenge, however, is that some students initially
feel lost and intimidated by the autonomy they are given.
Fortunately, it typically only takes a few weeks for them to
move past this.

What role do personal experiences play in shaping the
way you teach and engage with students?

My main inspiration comes from my sister. While I have

an abstract and analytical mind, she is gifted in emotional,
empathetic, and artistic ways. Unfortunately, our
homogeneous school system didn’t support her growth or
give her a sense of belonging. It wasn’t until many years after
leaving school that she was able to find her calling and build
confidence in herself. As lecturers, we must ensure that this
doesn’t happen to any student. Every time I help a student
feel at home, I see it as a way to honour my sister’s journey.

Can you explain the concept of the “horizonal

classroom approach”?

By adopting a horizontal classroom structure, I position
myself at the same level as the students. I want them to
understand that science is open, imperfect, and constantly
evolving. I'm transparent about the limitations of current
models and tools, encouraging students to critically engage
with them and even challenge or improve upon them.

How do you balance fostering creativity in students
while ensuring that the educational objectives of the

course are met?

Great question! I believe the key lies in combining different
types of assignments. Some more traditional assignments
will ensure that every student meets the core learning
objectives. At the same time, semi-structured assignments
offer students a clear end goal while providing ample space
for them to creatively apply the tools they’'ve learned. This
autonomy is valuable in itself and can even be set as a
learning objective.

As an education ambassador for inclusive teaching,
what have been some of your key takeaways in terms of
shaping an inclusive educational culture?

I believe the topic of inclusion has become overly
politicised and too focused on categorising people.
While categorisation has been helpful from a statistical
perspective to uncover patterns of systemic exclusion,

it may have unintentionally deepened divisions. My
approach to inclusion focuses on looking beyond these
categories and instead emphasises the individual’s sense of
belonging within a shared community.

Looking to the future, how do you envision further
evolving your inclusive teaching practices?

Isolation, individualism, and polarisation are growing
challenges. My next focus will be on helping students
recognise the value of working together, especially across
ideological lines. Merging diverse ideas and approaches
can be difficult, but it is precisely in these moments that
the greatest opportunities for growth exist. I aim to foster
a stronger sense of community and togetherness among
students, creating a space where diverse perspectives are
valued and collaboration thrives.
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Creating an empowering learning
environment for students

Hendrik de With (Marketing), winner of EB’s 2024

Van der Schroeff Award for Best Lecturer, is known for his
innovative approach to education. He integrates creativity
and prioritises autonomy and real-world connections,

aiming to create an engaging learning environment.

Congratulations on receiving the Van der Schroeff Award.
Can you share more about its significance?

Thank you! I feel honored and grateful to receive this
award. It is named after Prof. H.J. van der Schroeff, who
was known for his captivating and humorous lectures. So
to receive an award in his name - and to join the long list of
past winners - feels incredibly special. What makes it most
meaningful to me is that students nominate the candidates.
And something I did not know before: the award comes
with a 8-kilo trophy that looks remarkably similar to the
Champions League cup. It carries the names of all previous
winners and now has a proud place on display in the
Marketing section office.

What'’s your guiding principle when it comes to teaching?
I see education as more than just delivering knowledge.

It is also about creating an environment where students
feel encouraged to engage with the material, express their
ideas, and take ownership of their learning. As lecturers,
we provide structure and guidance. But ultimately, the
students are responsible for taking initiative and shaping
their own learning journey. Achieving this is not easy. It
requires open conversations with students, a willingness
to experiment, and continuous adaptation. But when
students really take responsibility for their learning, it’s
incredibly rewarding.

What challenges have you faced with online learning, and
how have you overcome them?

In the online education pilot in the pre-master programme

Business Administration, the lecturers team had to adapt to
fit the online format. One of the biggest challenges we have

faced is maintaining student engagement in live sessions,
especially with increased screen time. To tackle this, we
designed shorter, more dynamic sessions with frequent
breaks to help sustain focus and energy. Another challenge
is building a sense of community in a virtual setting. On
the other hand, we placed a strong emphasis on active
participation and continuous feedback, which not only
kept students engaged but also helped them develop self-
regulation skills and feel more connected to the courses.

Could you tell us more about other unique elements
you've introduced, like exhibitions where students
showcase their work?

I once attended a workshop that explored the intersection
of education and art. Inspired by that, we decided to end

a future-oriented course with an exhibition instead of

a traditional exam or essay. The students had complete
creative freedom in their final projects and the results
were beyond what we imagined - sculptures, websites,
neuroscience-inspired dystopian visions. This creative space
not only allowed students to express themselves in unique
ways but also reinforced for me how alternative forms of
output can deepen understanding of complex topics.

“We’re taking extra care to design
examination in a way that balances
exam validity, fairness, and student
well-being”

How do you manage the balance between creative
freedom and course structure?

Balancing creativity with structure and academic theory is
a challenge. In shorter courses, like the 6-week structure
we are mostly working with, there is limited time to really
explore new ideas. But in longer courses, such as the 12-
week honours modules, there is room to experiment and
push boundaries. Designing and teaching these courses
is a privilege. It has shaped my approach to education
and given me new insights into the learning process and
student needs. I carry these lessons into all my courses.

How did the online pre-master programme come about,
and what impact has it had?

Now in its second year, the online pre-master programme
is a pilot exploring effective online education. We started
with 25 students and have since expanded to 50. While
challenges remain, particularly in teaching technology
and online examination, we adapt and we can ensure
high-quality education. We keep refining our approach by
gathering feedback from both students and lecturers.

“The students had complete creative
freedom in their final projects and
the results were beyond what we
imagined”

What are the plans for assessments in the online
pre-master programme?

This year, we plan to introduce online proctored exams,
though concerns about fraud and privacy remain.
Understandably, there is still some anxiety lingering from
the COVID-era - no one likes to be reminded of those days.
But this time, we have a chance to do it better. We're taking
extra care to design examination in a way that balances

exam validity, fairness, and student well-being.

What does the future hold for online education, and your
education in general?

The future of online education is exciting and looks
promising, especially as both technology and our expertise
continue to evolve. With new facilities at UvA, we can
significantly improve the quality of online learning and
make it even more engaging. Beyond that, I'm excited

to bring more real-world applications into my courses -
like involving industry professionals in creative student
projects. I also plan to facilitate more education events
where we can exchange ideas and inspire each other with
innovative teaching methods. .

In these challenging times, students need skills and
resilience to navigate an uncertain future. Above all,
I believe it’s important to empower them in making a
positive impact in the world.

Contact Pepijn, Giorgia or Hendrik if you
want to learn more about their approach
or experiences.




Exploring innovative teaching

and learning applications

Generative Al (GenAl) is transforming education,

from personalised learning tools to real-time feedback
systems. At our university, we are exploring innovative
teaching and learning applications: AI-generated
knowledge clips, a chatbot for research methods, and
adaptive learning pilots. Stefan Mol, John Gatev, Casper
Troost and Sumeet Malik use AI to make learning more
engaging, accessible, and effective for students.

Stefan Mol

/ ‘ John Gatev

Stefan Mol (Leadership and Management) and
teaching assistant John Gatev, share their approach
to innovating the Business Research Methods
course. They have introduced two key innovations:
a chatbot for real-time feedback and a diversity-
driven student group matching algorithm.
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Innovations in the Business
Research Methods course

Can you share the inspiration behind your innovations?
What specific challenges were you aiming to address?
Stefan: This year, we have introduced two key innovations.
The first is a chatbot designed to assist students in real-time
by offering feedback on assignments, summarising course
materials, generating practice questions, and answering
queries about assessments. The second is a diversity-driven
student group matching algorithm, aimed at promoting
more inclusive student interactions.

The main inspiration behind the innovations comes from
the challenges students face early in their curriculum.
Since this course is one of the first they encounter, they
often struggle with complex research concepts and
vocabulary. The chatbot was created to provide step-by-
step guidance to help students better understand and
engage with course content outside of class hours.

John, could you tell more about your role and how you
became involved with the UvA AI chatbot integration?
John: I started as a teaching assistant in late 2022, and

in 2023, Stefan introduced me to the idea of integrating
the UvA Al chatbot. I had used a similar tool during my
studies but saw the potential in the UvA system, which
uses retrieval-augmented generation. My role involved
ensuring the chatbot had access to all the relevant course
materials like lecture slides and tutorials. I also configured
the chatbot’s responses to ensure it could support students
effectively.

What features did you specifically help set up for
students?

John: One key feature I worked on was the chatbot’s ability
to provide instant summaries and practice questions. For
example, students can type “practice” to get multiple-
choice questions that align with exam styles. Additionally,
I developed a feedback loop where the chatbot tracks
students’ progress and tests their understanding. We also
incorporated feedback from previous years’ assignments to
provide personalised feedback, much like a tutor would.

How have students responded to using the chatbot in
terms of their engagement and understanding of course
material?

Stefan: Student engagement has been noticeably

higher, and they appreciate the chatbot’s interactive
nature. It offers an accessible way to revise course
materials compared to traditional methods. Students
have mentioned that the chatbot’s use of proper course
terminology sets it apart from other tools like ChatGPT. It
has become a valuable resource, especially when they are
stuck and need immediate clarification.

Have you seen any measurable improvements in student
performance or engagement linked to using the chatbot?
Stefan: Yes, we looked at midterm scores and found that
students who used the chatbot scored an average of 26
points, compared to 23 for those who didn’t. While it’s
hard to attribute this entirely to the chatbot, it suggests
that the tool is helping students perform better. They seem
to be more confident in their understanding, which likely
contributes to the improved exam results.

Do you foresee scaling or expanding the chatbot’s
capabilities to other courses or areas of student support?
Stefan: Yes, we plan to expand its use. The chatbot currently
helps guide students through general tasks, but the next
step would be to integrate it with more specialised content,
such as course readings and lecture notes. We would need
to ensure the content is legally permissible, but it’'s an
exciting opportunity to enhance its capabilities. We also see
potential for the chatbot to support areas beyond Business
Research Methods.

Could you elaborate on the second innovation: the
diversity-driven student group matching algorithm? How
does it work, and what outcomes have you observed?
Stefan: The idea for the diversity-driven matching
algorithm came from students who proposed it to the
Diversity & Inclusion Committee. They observed that
students often grouped with peers of similar backgrounds,
limiting their exposure to diverse perspectives.

The algorithm matches students based on shared
extracurricular interests, such as hobbies, while ensuring
diversity in nationality. We ran an experiment with a
control group (students grouped by similar backgrounds)
and a treatment group (diverse groupings). Post-course
surveys revealed positive feedback on the sense of
belonging among diverse groups, though some students
did express frustration about not choosing their own group
members.

Looking ahead, do you have any plans to further develop
or refine these innovations? What lessons have you
learned so far?

Stefan: In the future, I'd like to see the course become more
autonomous, with the chatbot assisting more in grading
calibration among teaching staff to ensure consistency. We
also considered having the chatbot grade assignments and
compare results with human graders, but this might not be
feasible due to time constraints.

We also aim to improve the onboarding process for
students using the chatbot, as some struggled with
navigating the platform. These lessons will guide further
developments to make the tools more effective.
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Exploring GenAl in
academic skills

What motivated you to explore Al in your teaching?

Iaim to make students active participants in their learning,
especially in academic writing and research. Many first-
year students struggle with reading academic papers, so
I've looked for ways to help them engage with complex
texts. I initially provided guiding questions, but that didn’t
always work. That’s when I started exploring AI’s potential
to assist students in processing and understanding
academic literature.

How are you integrating Al into your course?

Al is a support tool, not a shortcut. Students can use

Al to summarise papers but must still read and verify

the content. If they rely entirely on Al, they might miss
important nuances. The goal is to develop their Al literacy
while strengthening their reading and analytical skills. I
encourage students to use Al for structuring information,
identifying key themes, and comparing multiple sources,
gradually deepening their engagement with the tool.

Tell us about your GenAl pilot

In the first tutorial, students learn Al's strengths and
limitations, particularly for reading academic papers.
Early tasks are simple, like asking AI to highlight common
themes across two or three articles. Later, they will use AI
to explore complementary topics and structure literature
reviews. The aim is to help them see how academic

texts connect while ensuring they remain critical of AI-
generated content.

How do you guide students to use Al responsibly?

I teach them to verify Al-generated summaries by cross-
checking sources, requesting quotes, and questioning
inconsistencies. Al can assist in idea generation and
structuring arguments, but students must engage critically
and do the actual writing themselves. My key message

is: Al can support, but it should never replace deep
engagement with the material.
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Casper Troost (Leadership and Management)
is piloting GenAl in his academic skills courses.

How can Al support students, and what are its
challenges?

What restrictions does the examination board impose on
Al use?

Students cannot use Al to write their assignments. They
can use it to summarise or organise content, but all writing
must be their own. While I'd love to explore Al's role in
improving drafts, current policies limit its use to pre-
writing activities.

You've also developed a chatbot. How does it differ from
ChatGPT?

Our chatbot, built within Microsoft Azure, is tailored to

our course. It doesn’t just summarise content but actively
engages students by asking follow-up questions, such as
linking a concept to a lecture or personal example. It also
provides mock exam questions, encouraging students to
interact with course material rather than relying on generic
Al tools.

Looking ahead, how do you see AI’s role in education?
Al is here to stay. It's not about whether we use it, but
how. With the right approach, AI can enhance learning
by helping students structure their work and engage with
complex materials. However, critical thinking, creativity,
and writing skills remain essential. Moving forward, I
plan to refine how we integrate Al, ensuring it serves as a
learning tool rather than a shortcut.

Enhancing teaching with GenAl

How do you create knowledge clips and how have
students responded?

Creating GenAl knowledge clips involves generating
talking head videos, which are then edited with relevant
text and visuals to help students better understand course
content. While the process required some initial learning,
the response from students has been overwhelmingly
positive. They’'ve found the clips to be an effective learning
tool that complements traditional course materials.

How has GenAlI changed student engagement with course
material compared to traditional methods?

Integrating GenAl into my courses has enhanced student
engagement by providing an extra layer of support. The
knowledge clips complement the readings, helping
students reinforce key concepts. Some students use them
as a foundation before diving into the readings, while
others use them afterward to consolidate their learning.
This flexibility supports different learning styles, increasing
engagement.

How do the knowledge clips improve accessibility and
engagement for diverse learners?

The conversational tone of the GenAl-generated clips
makes complex concepts more accessible, especially for
students who struggle with written material. The clips
provide real-world examples, which help contextualise
abstract ideas. This approach offers flexibility in how
students engage with the content, making it easier to
understand and remember.

What are your plans for expanding the use of GenAl in
your courses?

I plan to expand GenAI knowledge clips across all my
courses, given the positive response so far. I've also had
a paper accepted in the Strategic Management Journal
(SMJ), where I created a video abstract using GenAl.

Sumeet Malik (Entrepreneurship and Innovation)
uses GenAl to create knowledge clips. They support
student learning by enhancing engagement,
accessibility, and cater to diverse learning styles.
Sumeet wants to expand the use of GenAl in his
courses and shares his vision for responsible,
ethical learning environments.

The success of that experience, combined with the rapid
advancements in Al, has motivated me to explore the next
generation of tools to create even higher-quality content.

How does GenAl contribute to creating more responsible
and ethical learning environments?

GenAl enables lecturers to create high-quality,

engaging content at an affordable cost, making learning
materials more accessible. This technology allows for
greater inclusivity by catering to diverse learning styles

and offering personalised pathways for students. By
democratising content creation, GenAlI fosters an equitable
and ethical learning environment where all students can
thrive.

What advice would you give to colleagues considering
integrating GenAl into their teaching?

I'd suggest starting small. Experiment with GenAl for tasks
like creating knowledge clips or summarising complex
topics. Focus on how Al can enhance student engagement
and make learning more accessible. It’s important to
balance innovation with quality and be mindful of the
ethical implications, ensuring that Al tools align with your
teaching values and respect students’ privacy and learning
needs.
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Gamificatiofi

in education

How can games make learning more effective? Alex Kuiper and Aljaz Ule, winners of the TLC Didactic Innovation Grant,

have successfully integrated gamification into their courses. Alex transforms his Business Operations Processes course

with an interactive Escape Room activity, while Aljaz engages over 1,000 Microeconomics students with an online

platform for economic games. They share how gamification enhances motivation, simplifies complex concepts, and

fosters deeper understanding. They also discuss challenges like managing large groups and their vision for expanding

these innovative approaches.

Alex Kuiper

What inspired you to incorporate gamification into your
teaching, and how has it influenced student learning?
Iwanted to enhance engagement by leveraging students’
competitive spirit. The Escape Room game was introduced
before exams - a time when focus is often low - to bring key
concepts to life. It reignited student interest and helped
them grasp complex ideas more effectively. By framing
learning as a challenge rather than a task, students were
more eager to engage with the material and apply their
knowledge in a dynamic way.

How did students respond to the gamified elements?
Students were initially surprised, especially as the game
had to be played online. While some found it challenging
at first, most enjoyed the experience. Some students
appreciated how the interactive format helped them
retain concepts better than traditional revision methods.
A few questioned whether traditional exercises might be
more efficient. But overall, the escape room approach
successfully reinforced learning by integrating theory with
hands-on problem-solving. Additionally, many students
mentioned that the competitive aspect made reviewing
course content feel less like a chore.

14

To give you a sense of how the puzzles integrate theory
with practice, let me share the beginning of the game with
two sample sub-games (puzzles).

“Some students
appreciated how the
interactive format helped
them retain concepts
better than traditional
revision methods.”

- Alex Kuiper

Welcome to the
Lean Escape!

As you embark on this uniquely crafted escape
room experience, we extend a warm welcome
in the spirit of innovation and efficiency
championed by the legendary figures of lean
thinking: Shigeo Shingo and Taiichi Ohno.
Their pioneering principles have inspired the
design of this challenge, ensuring an experience
filled with learning, efficiency, and continuous
improvement.

Your mission today does not just involve escaping
aroom. It's about embracing a mindset. As Shingo
and Ohno revolutionised manufacturing and
business processes, we invite you to apply similar
ingenuity and strategic thinking to navigate the
puzzles you'll encounter.

Thank you for joining us in this intellectual
adventure. May the principles of lean thinking
guide you to success. Be observant, be efficient, and
most importantly, be lean.

Good luck! The Founders

Puzzle 1

”

“You are now in charge of glyphs,” your operations
manager declares. “Don’t make mistakes in
counting the missing ‘e’s!” she emphasises.

Poka-yok, or mistak-proofing, is on of th most powrful
concpts of lan manufacturing, yt aftr many yars in th
public y it is still on of th last practicd. Broad
implmntation of poka-yok dvics can rduc dfcts causd by
human rrors absolutly to zro! Dr. Shigo Shingo, an
industrial nginr at Toyota, borrowd th concpt from
military “fail-safing” by idntifying th xact tim and
plac whr inadvrtnt rrors cccurrd, and thn placing a
protctiv dvic to prvnt th rror from gnrating a dfct. Th
challngs to ffctivly mpleying poka-yok, Dr. Shingo
discovrd, wr not only in th tchnical dvlopmnt of objctiv
dvics, but also in th outmodd managmnt policy and mploy
bhaviors that not only discouragd zro dfcts, but vn
punishd thos who could idntify poka-yok opportunitis.

Solution: one hundred and two. But they read the text
carefully and while reading, they make counting mistakes,
which poka-yoke (from lean) is about, i.e., putting
employees in working conditions that are prone to human
mistakes.

Puzzle 2
BIB-RE - BR - BR -5

For this number factory, where numbers are turned
into products, the workplace is chaos, and work is
undoable. MURYI, they would call it! Therefore, the
workplace needs to be organised and structured!
With that, it is easier to spot irregularities and
identify the missing tools!

In this reorganisation quest, you'll find that not

all numbers serve our production. Operators say
that those above 50 never find use. Focus only on
reordering the numerical tools to bring order from
chaos, making the secret message visible!
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Solution: In lean, applying this principle helps to have

a productive workplace. Besides applying this concept

by placing the numbers in the raster, they also see its use
sorting. Numbers above 50 are not needed and do not
contain the code. Additionally, they ensure the numbers
are set in the right place. Standardising helps make the
numbers standard. Also, it helps to identify missing ‘tools!
In the end, the red numbers make up a ‘5, missing tools an
‘S’ and the blue an exclamation mark.
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How has the grant supported your innovations, and what
lessons could inspire other lecturers?

The grant covered the time needed to develop the game,
but intrinsic motivation is key. Creating these elements
requires significant effort. My advice is to focus on aligning
gamification with course objectives rather than using it as
an end in itself. A well-designed game should seamlessly
integrate with the learning material, making complex ideas
more accessible rather than serving as mere entertainment.
The support from the grant allowed me to experiment

with different mechanics and fine-tune the experience to
maximise educational value.

What are your views on the role of gamification in higher
education?

Gamification should enhance learning, not be the goal
itself. It can foster interaction, boost motivation, and create
engaging ways to tackle complex topics. However, variety is
crucial. Using the same game format too often can reduce
its impact. When used strategically, gamification can be a
powerful tool to encourage active participation and deepen
understanding. It also helps bridge the gap between
theoretical concepts and practical application, which is
essential for student success.

What challenges did you face in designing and
implementing the Lean Escape, and how did you
address them?

Scaling a physical escape room for 500+ students was
unrealistic, so we made it online using Canvas quizzes and
Mastery Paths. This allowed students to progress through

B
o

puzzles at their own pace. When classes moved to Zoom,
we adapted by using PDFs instead of printouts, enabling
over 70 successful online game sessions. One challenge
was ensuring that students remained engaged in the digital
format, so we included collaborative elements where
students had to work together to solve certain puzzles. This
helped maintain the social and interactive aspects of the
experience, even in an online setting.

What advice would you give lecturers interested in
gamification?

When using escape rooms in class, it’s crucial that the
puzzles align closely with the course content. When the
puzzles are relevant to the material, it becomes easier to
explain to students why you're dedicating extra time to
them, beyond the fact that they're fun.

Another important point is to make the first game easy. Last
year, the first game was too challenging (yes, even counting

s was difficult), and I noticed that some students
became frustrated. You want to make sure everyone is on

“w. n

missing “e

board from the start. Testing and discussing ideas with peers
is also helpful. In this case, I want to thank Dr. Rob Goedhart
for his assistance in fine-tuning the game.

Lastly, be creative. Step out of your comfort zone and

try something new. Based on last year, I know that not

all subgames in the Lean Escape were perfect. But even
after being played online, I still have many students who
remember the games and the learning objectives they were
meant to teach. That’s what truly matters!

Aljaz Ule

Can you share what inspired you to integrate
gamification into your teaching?

I've long used simple games to illustrate economic
interactions in my research, so incorporating them into
lectures felt natural. About 15 years ago, I introduced
practical in-class games, which students loved. But as
class sizes grew, managing them became impractical. With
advances in IT and smartphones, I finally had the tools to
bring them back.

How did you use gamification elements in your teaching?
Initially, we played simple economic games using pen and
paper, but analysing students’ decisions took up my entire
break, and I could only provide basic results at the start

of the next lecture. More recently, I began programming
some of these games for mobile use, inspired by voting
software like Shakespeak and Wooclap. In the past few
years, we have developed our own online platform for
short economic games. This allows students to simulate
cooperation problems, iterative reasoning, and simple
market dynamics more efficiently and interactively.

What impact have you noticed on student engagement,
motivation, and learning outcomes since adopting
gamification?

Economic games bring theory to life, giving students a
firsthand experience of economic principles that might
otherwise remain abstract. They create an engaging entry
point for lectures while also encouraging critical reflection
on the limitations of simplified models. Students especially
enjoy analysing the game design and debating the
outcomes, making the learning process more interactive
and thought-provoking.

What are some challenges you've faced while
incorporating gamification?

The biggest challenge was integrating these games into a
large classroom setting within a very limited time frame.
Teaching classes with over 1,000 students meant I could
allocate no more than five minutes per game. This became
feasible only with the development of our new online
platform.

As one of the TLC grant recipients for gamification, how
has the funding enabled you to innovate or expand your
approaches?

I have been working on integrating our online platform
with presentation software, particularly the widely used
Microsoft PowerPoint. Thanks to the funding, I was able

to develop a proof-of-concept integration, which was
successfully implemented in five lectures of my course last
autumn.

What was the focus of the grant project?

The primary focus of the project was to develop several
classroom games integrated directly into the presentation
software. This integration has significantly reduced the
time required between starting a game and presenting the
results. We can now conduct a game with 1,000 students in
just a few minutes.

What are your future plans for exploring or expanding
gamification in teaching?

I want to make our platform accessible to other lecturers
by developing user-friendly tools for designing new games.
Right now, creating a game requires programming skills,
but my goal is to simplify this process so anyone can use it.

“In the past few years,
we developed our own
online platform for
short economic games,
allowing students to
simulate cooperation
problems.”

- Aljaz Ule
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Responsible Al in education:

opportunities and challenges

.

Luuk Terbeek is a leading expert in AT and

blended learning. As project leader Al in
education at the UvA and Strategic Advisor
Digital Transformation in Education at VU,
he focuses on integrating Al responsibly into
education. He initiated the AI Maturity in
Education Scan (AIMES) to help institutions
navigate ethical, regulatory, and practical
challenges. Passionate about Al literacy - the
ability to understand, use, monitor, and critically
reflect on Al applications - he advocates for
critical thinking and trustworthy Al tools.

L _

How would you describe the role of GenAl in
transforming teaching and learning?

Currently, it's somewhat undesirable. Not because of the
technology itself, which holds great potential to enhance
educational quality, but due to several challenges. These
include a lack of mature guardrails (e.g., ethical and
environmental considerations), insufficiently developed
vision or policy (e.g., alignment with the EU Al Act and
institutional values), and concerns over transparency from
certain providers, including OpenAl. Addressing these
issues requires advancing Al literacy across all levels of
education, from lecturers to policymakers. This inspired
me to develop the Al Maturity in Education Scan (AIMES)
to support institutions in responsibly integrating Al
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Can you provide an example of a successful
implementation of GenAl in education?

Not yet, but this isn’t surprising given the early stage
we're in. While there are promising pilot results (and
some cautionary ones), we lack data on large-scale,
long-term impact. The key question is how we can
responsibly harness GenAl to truly prepare students for
their professions, including those that don’t yet exist. The
focus now should be on developing trustworthy tools
and approaches that align with ethical standards and
educational needs.

What do you think are the most significant opportunities
that GenAl offers lecturers and students?

If GenAl - hopefully soon - meets key requirements for
Trustworthy Al, it has the potential to responsibly enable
the perhaps most important characteristic of higher
education: critical thinking. For example, by having GenAI
participate in a debate. In addition, GenAl can then

be used to provide formative feedback and help assess
assignments if a good rubric has been developed for this.
Unlike people, real Trustworthy Al is not biased, a valuable
advantage. This does not alter the fact that human agency
must always be safeguarded. Hopefully we will soon

have good tools that we also know how to use well, but

as mentioned, this requires a mature level of Al literacy.
AIMES helps to promote this.

How can GenAl help personalise learning experiences
and improve engagement?

Al can help personalise learning experiences by matching
the most appropriate content to user data. Also, Al can
contribute to the accessibility of education, such as
converting text to speech or images and summarising

or simplifying texts. GenAl can potentially improve
engagement by helping students brainstorm and explore
possible scenarios. Again, the importance of developing Al
literacy applies, such as prompting skills.

What are the key challenges or risks lecturers should be
aware of when adopting GenAlI tools?

In Europe, some Al applications will be restricted under
the EU AI Act from February 2025. For instance, systems
aimed at manipulating behaviour or recognising emotions
in education will be prohibited unless for medical or
safety reasons. High-risk classifications apply to Al used
for admissions, learning outcome evaluations, or exam

monitoring.

Other risks include:

o Lack of accuracy, reliability, or reproducibility in some
systems.

« Poor data governance, leading to concerns about user
data sharing or transparency.

o Potential biases in GenAlI systems.

o Environmental sustainability concerns related to Al usage.

o Addressing these challenges is vital for responsible and
effective integration of GenAl into education.

In your experience, what are some practical ways
lecturers can integrate GenAl into their courses today?
More evidence-informed work is important to ensure
educational quality. This can take a lot of time. GenAI
makes it possible to have articles summarised, and it
can be used to quickly connect learning objectives and
course content. GenAl can also be used for inspiration
in redesigning blended learning, making suggestions
to improve (e.g. instructional) texts, creating images
and converting text to video or vice versa, help with
programming, translating, podcast creation, etc.

How do you envision the role of GenAl evolving in
education over the next decade?

In Europe, we will likely see GenAI develop into more
trustworthy systems, that meets ethical, regulatory, and
educational standards. Al literacy will also become a
key competency for lecturers and students, enabling
the responsible use of Al to improve education quality
and outcomes. These two factors - trustworthy Al

and Al literacy - will be essential for realising GenAlI’s
transformative potential.

What advice do you give to lecturers who are hesitant
about using GenAl in their teaching?

Stay critical, but adopt a constructive mindset. Seek advice
on both practical applications and policy implications, and
learn from best practices and lessons shared by peers and
students. Consider how GenAI might complement your
teaching, whether in small or significant ways. Ultimately,
it’s up to you to decide how—and if—GenAl aligns with
your educational goals. Maintaining human agency is
always paramount.

Are there any upcoming trends in GenAl that you're
particularly excited about?

The most important trend, by far, is Al literacy—the driving
force behind AIMES. By building a deep understanding of
how GenAl can be used responsibly, we can unlock its full
potential while ensuring it aligns with educational values
and regulations. Regulation isn’t a barrier to innovation
but a foundation for responsible progress, especially in
education.

Read more about the potential
of GenAl as explained by several

pilot presenters.
Experiences and GenAl tools More about
conversations AIMES
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EB facilities: Innovative

teaching and learning spaces

At Economics and Business (EB), we are continuously
striving to foster an environment that enhances the

educational experience for both students and lecturers.

Our innovative key facilities all support and enhance
teaching and learning at EB. They are designed to
promote creativity, engagement, and interactive
learning, aligning with the dynamic needs of modern
education.

Active Learning classrooms

Our Active Learning classrooms (E0.03 and E0.22) are
designed to transform traditional teaching formats
into collaborative, student-centered experiences.
These classrooms are equipped with flexible furniture,
technology-enhanced spaces, and tools that support
dynamic group work and active participation. They
are ideal for both in-person and hybrid courses, with
movable tables and chairs, interactive whiteboards, and
audiovisual setups. They are purposefully designed to
encourage student engagement, critical thinking, and
peer collaboration in real-time, making learning more
interactive and immersive.

One standout feature is the lightboard, a transparent

writing surface that allows lecturers to write and draw while

maintaining face-to-face engagement with viewers. This
tool is especially useful for explaining complex concepts
in an intuitive and visually engaging way, making content
more dynamic and accessible.

Virtual Classroom

The Virtual Classroom is a cutting-edge online learning
space designed to facilitate remote teaching, providing
both lecturers and students with the tools necessary

for seamless interaction in an online or hybrid learning
environment. No matter the physical distance, to ensure
learning continues to be engaging and interactive this
facility is equipped with high-quality audio and video
technology, real-time collaboration tools, and a user-
friendly interface. It allows for live lectures, discussions,
and group work, creating a rich, collaborative virtual
experience for all participants.

The Weekly Education Cycle:
a call for innovation

Weekly Education Cycle

&

Course team
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2hr big lecture
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Feedback questions

Peter van Baalen - Educational Director College of

Economics and Business

In 2017, we introduced the Weekly Education Cycle
(WEQC) in the first- and second-year of the Bachelor’s
programmes in Business Administration and Economics

Knowledge clip studios

Our Knowledge clip studios offer a state-of-the-art space

for lecturers to create high-quality educational videos,
known as knowledge clips, for blended and flipped learning
environments. These studios come equipped with advanced
cameras, microphones, and lighting setups, ensuring that
content is captured with professional standards.

Why should you give these facilities a try?

o Enhance student engagement:
Interactive and technology-driven spaces
support the development of skills like
collaboration, critical thinking, and
creativity.

o Learning is not limited to traditional
lectures with these flexible learning
options.

o Support for diverse teaching styles:
These facilities provide the necessary
resources to experiment with and
implement various pedagogical methods.

o Designed to encourage team-based

learning and innovation, these facilities

allow both students and lecturers to
collaborate in real-time, making the
learning experience more dynamic and
productive.

For more information or support contact
TLC-EB: tlc-eb@uva.nl

and Business Economics. This approach significantly
deviated from the traditional big lecture-tutorial model
in several key aspects. Traditionally, lectures were
primarily used to deliver theory, while tutorials focused
on exercises and application. By contrast, the WEC is
structured around the following guiding principles:

o Students follow a consistent weekly cycle of learning
activities, encompassing theory, practice, peer
discussions, assignments/assessments, and feedback,
all centered on a specific topic or phenomenon.

o Active learning is promoted through tools like digital
learning environments and interactive tutorials.

o Formative assessment and feedback are integrated as
core components.

o Asignificant portion of self-study is structured around
video clips, articles, textbooks, and peer assignments.

o Distributive learning techniques help prevent
procrastination.

o Connections to real-world situations are emphasised
throughout.

Preparation Tutorial + weekly
formative assignment

_ l
—EAdh il

2hr seminar Preparation

Despite its initial success, our recent investigation into the
WEC's application reveals that about half of the courses

still employ the model to some extent, while others have
moved away from it. One particular challenge is the
Feedback Lecture, which many lecturers find difficult to
make meaningful. Students often appear unprepared to ask
relevant questions, and the lecture can feel passive, with
students waiting for the lecturer to lead the discussion.
There are other challenges in the application of the WEC
that I won’t address here.

Given these observations, I am inviting colleagues who

teach first- and second-year bachelor courses to contribute

ideas for revising and enhancing the WEC. Here are a few

areas for potential improvement:

o Incentivise key components of the WEC to encourage
student engagement.

¢ Reduce the number of big lectures.

o Develop high-quality video clips that can replace
traditional Big Lectures.

o Introduce weekly formative or summative assessments
to reinforce learning.

o Ensure that real-time lectures are engaging and valuable
for students.

o Explore additional ways to make the feedback process
more effective.

If you are interested in contributing ideas or would like to

discuss further, please feel free to contact me or reach out
to the TLC-EB.

Inspiring teaching and learning innovations 21



Teaching and learning events

and training opportunities

To inspire and support lecturers throughout the year,
TLC-EB offers a variety of events and training sessions
that you can attend. They provide a platform for you to
enhance your teaching skills, share experiences with
colleagues, and explore the latest trends in education.

Formative teaching advice: tailored support for your
teaching development

For lecturers at all levels, TLC-EB offers a new personalised
approach to teaching development: formative teaching advice.
This service gives you tailored, evidence-based feedback

to improve your teaching skills and fosters continuous

growth in teaching practices. Focused on areas like active
learning, student engagement, and the effective use of new
technologies, this process supports lecturers at all levels.

Annual TLC-EB conference

The annual TLC-EB conference is the ideal place to connect
with fellow lecturers, exchange ideas, and gain inspiration
from the latest trends in teaching. Explore innovations and
best practices that you can apply right away.

Lunch sessions - knowledge sharing

Our popular lunch sessions are a chance for lecturers to
gather in an informal setting, to share best practices, and to
discuss various teaching topics. Each session focuses on a
different theme, offering a relaxed atmosphere to exchange
ideas, tackle challenges, and learn from colleagues. We
encourage you to share your experiences and practical
solutions, whether you're addressing classroom engage-

ment, assessment strategies, or innovative teaching tools.

Workshop Active learning: enhancing student engagement
Students who actively participate in their learning tend to
achieve better results and remain more motivated. In this
workshop, you'll learn how to integrate active learning
techniques into your lessons to encourage critical thinking
and deeper student engagement. You'll leave with practical
strategies and insights to make your teaching more
dynamic and impactful.

Workshop International classroom: promoting diversity
and inclusion

Learn how to foster an inclusive classroom where all
students, regardless of cultural background, feel valued and
engaged. This workshop will provide you with practical tools
to create an environment where every student can thrive.
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Workshop Exploring GenAl in teaching: practical
applications

Artificial Intelligence (Al) is transforming the landscape of
education, offering exciting possibilities for both lecturers and
students. In this workshop, you will explore actionable strategies
to enhance your teaching using Generative Al (GenAl).

Workshop Rethinking assessments with GenAl

GenAl is transforming education, presenting both
challenges and opportunities. Are your assessment
methods prepared to adapt and meet these new
challenges? In this workshop you'll explore Al's impact
on unsupervised assessments and discover strategies for
future-proofing your approach.

For info or bookings, visit our website or email tlc-eb@uva.nl

E-learning modules

To enhance your teaching skills at your own

pace you can do two e-learning modules.

o Active Learning: Explore the principles
of Active Learning and discover how
to incorporate them into your existing
courses with minimal adjustments.

o Knowledge Clips: Learn how to
create effective knowledge clips, from
concept to production and publication,
enhancing your course materials.

These modules are available on our TLC-EB

website, ready for you to start whenever it’s
convenient.

Active learning Knowledge clip

educati‘al

innovat‘l

At the UvA, we are committed to fostering innovation

in teaching and learning. UvA’s TLC Network in
collaboration with ICT Services (ICTS) and the Institute
for Interdisciplinary Studies (IIS) offer various grants
designed to empower UVA lecturers and employees to
bring innovative ideas to life. If you have a concept that
can improve your teaching methods, enhance the learning
experience of students, or address specific educational
challenges, these grants may be your opportunity to
make a difference. We look forward to supporting you to
shape the future of education at the UvA.

TLC Didactic Innovation Grant

The TLC Didactic Innovation Grant supports you in finding
innovative solutions for your didactic challenges. These
solutions can contribute to behaviour change, engagement,
and knowledge transfer in education. Each year, the grant
focuses on a different theme relevant to contemporary
educational challenges.

What's involved:

o Financial support to experiment with new teaching
methods.

o Personal coaching from TLC educational experts to help
bring your ideas to life.

e Opportunities to collaborate with other lecturers
exploring innovative practices.

o Ongoing collaboration with TLC Central to evaluate and
potentially further develop the results of your project

Responsible Al Grant: teaching and
learning with Al

The Responsible Al Grant focuses on ethically integrating
GenAl applications into teaching and learning. This grant
encourages UVA lecturers and employees to experiment
with Al in ways that prioritise human welfare, fairness,
privacy, and accountability.

What'’s involved:

o Financial support to develop projects using ethical
Al tools.

e Guidance on best practices and ethical considerations
in implementing Al innovations.

o Collaboration with TLC Central and IIS for technical
and pedagogical support.

Grassroots and Grassroots+ Grants:
educational innovation with ICT

Grassroots are small-scale, accessible projects in which
lecturers and students enrich, enhance, or intensify
education using an ICT application. Grassroots grants
are ideal for lecturers with innovative ideas that integrate
technology into education.

Grassroots Grant - What's involved:

o Financial support to develop ICT-based educational
innovations.

o Support in implementing and refining projects within
your courses.

Grassroots+ Grant - What's involved:

o Additional funding to scale successful ICT-based
teaching innovations across UvA.

o Technical and pedagogical guidance from TLC Central.

For most up-to-date details, including themes and
deadlines, visit the TLC website.

TLC Grants
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